CPS

Reading, English, and Language Arts

Middle School Writing Seventh Grade Extension 2023



Background HCPS

¢  With the adoption of the Units of Study in Writing, all
elementary schools have implemented the curriculum since the
2017 school year.

{ An updated version of the Units of Study for teaching writing
for middle school was released. The units are now grade-level
specific and are aligned to standards.




Background HEPS

¢ The REILA Office has worked with middle schools to

identify a need for greater support in the curriculum for the
teaching of writing,

€ Wrting instruction is integrated in HMH Collections, the
middle school anthology, but is not a comprehensive
program.

C Currently, at the middle school level, a comprehensive,
consistent writing curriculum exists in grade 0.



Pilot and Expansion Timeline HCPS

2021-2022 2022-2023

Bel Air (Gr. 7) All middle schools
North Harford (Gr. 7) (Gr. 6)
Magnolia (Gr. 7) Patterson Mill (Gr. 7)

Edgewood (Gr. 8) Magnolia (Gr. 8)

2019-2020 2020-2021
Bel Air (Gr. 6) Edgewood (Gr. 7)

Edgewood (Gr. 6) North Harford (Gr. 6)




A Comprehensive Writing Curriculum is Essential HCPS

&«

Explicit, standards-aligned daily lessons focused on a skill, strategy,
or convention writers utilize

Models and examples of effective writing

3

Scoring rubrics and student writing checklists aligned to standards

3

Student writing samples and exemplars

&«

Small group suggestions and 1:1 conferring support

3

Writing unit anchor charts for student reference and guidance

3



Research-based Writing Instruction Best Practices HU PS

{ Emphasis on the writing process

C Explicit instruction regarding process, strategies, skills, and
conventions

{ Writing models and modeling by the teacher

 Ample opportunities to apply and practice strategies and skills
{ Incorporates writer self-reflection and goal setting

{ Provides frequent feedback to writers

{ Grammar and conventions taught in context, not isolation

{ Provides choice and authentic purposes for writing

https://ies.ed.gov/ncee/wwe/Docs/PracticeGuide /508 WWCPG SecondaryWriting 122719.pdf
https://www.researchgate.net/publication/242695295 Effective Writing Instruction for All Students



https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/508_WWCPG_SecondaryWriting_122719.pdf
https://www.researchgate.net/publication/242695295_Effective_Writing_Instruction_for_All_Students

Benefits of a Consistent Writing Curriculum K-7 H PS

¢ A strong foundation and consistency in approach, pedagogy, and
routines benefits students.

{ Student achievement as writers can be tracked across grades using
the same progression of standards and the same rubrics.

{ Performance goals and expectations scaffold from year to year
and decrease a student's learning curve. This vertical alignment
helps schools make sure that students are prepared for the
next grade.

{ A consistent program promotes stronger collaboration among
teachers and provides opportunities for articulation.
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Progress Made: The Environment HCPS
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Progress Made: Student Ownership and Agency HCPS
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Teachers’ Reflections on Their Teaching...

Research-based curriculum
Structure
Motivation

Feedback
Opportunities




Teachers’ Reflections on Their Teaching...

“I've also grown as a
teacher, and I learned
just how valuable
student driven lessons

are!”

“I feel like a better instructor
of writing because of the
structures, tips, and
strategies provided in Units
of Study. Never before have I
had an explicit writing
curriculum...To me, it is
much more effective than the

integrated language art
approach I'm used to.V

“I am so very thankful
to have this curriculum
for writing class this
year. It has been
amazing to see my
students grow as
critical readers and
writers.”




{ Time and consistency

 Opportunities for choice, focus, and self-
efficacy to write extensively and to make
improvements in their writing

{ Improvement and growth

" Increase in confidence and stamina for
reluctant writers; Refinement of skills for
more proficient writers

 Increase in engagement especially for boys




Program Evaluation: Students share ... HCPS

| am most improved with my
detailing and adding evidence to
my essays because in fifth grade
a lot of my writing felt out of
place compared to the rest of

them. -Evelyn | used to just write, and all

the words would spill out, but
now | write with purpose and

intention.
-Kaylee
| think I've grown the most in
adding dialogue to stories and to
pieces and giving the characters
more distinct personalities. | used to be a terrible writer
-Petra and now | can't

stop thinking about claims
and writing them! Like

| understand and | can

do it! | can write now!




Progress Made: Writing Celebrations HC

NORTH HARFORD
MIDDLE SCHOOL

PRESENTS
e

B/ 6TH GRADE
 E—— | Al T S WRITING
E SHOWCASE

A CELEBRATION OF YOUR
CHILD'S weITING!

FEATVRING
Mes. Pracko's,
Mes. SCHMIDT'sS, +
Mes. ROMMELMAN'S
CLASSES

APRIL )), 2022
g:30AaM - 9:30AM
NHMS CAFETERIA

Celebrating Our Personal Narratives Period 1

Made with ots ofreflection

emma Liana ( elaboration ) Gavin AlexLastyear I gota
Twas angry with my mom. She Tam most proud of this sction Twas sitting at home like any scopes to but lost We went
esSve TN A knows I hate EJ. She knows me other normal day. Then my mom 1o 16th street where my
~ and he does not getaong. Lput Ican remember my mom taling gets home from work locking ke 14 cousins were staying it was
OR THE QR CODPE on my shoes and jacket because it || meallthese crazy sories of what il she was sickshe saystomycad [l a eally nice hotel we got on
was cold utside. Then fftothe | | happenal sthad the worst headache

the elevator and went up to

swing set, T went. The other two "Nanny had a emotely smaler [l ever on the way home;” my mom - ;
swings were taking by EJ and sized house, with a ot of stuffin said, My fear rushes through my their floor. We went to their
Zoey, 50 Twent o the sea saw it My mom started the tory. body and 1 fee ke she has covi, [l 100M and knocked on the
with Haily. ‘Nanny already had some dogs She says Tam going o take atest (| door and yelled surprise! I

of her own and she had to take just to make sure. 10 minutes was 50 happy to see them
v )0 himto her house some way, Tsee hercryingzndat thatpont T8 and we had a whole day to
Y someday before Chiistmas. justknow play and spend time with

Though her dogs had loved the them. After we up with my

thoughtof that ke anew person | @ cousins we went out onto
Reese toplay vith (Her dogs though

the boardwalk. Then we
went toa place called the
atchet s Lisone o tho Aubrey scopes and we gota family
stories T ate my smore and it was Aftera e later our team scored || Picture and messageina
EERSIEEN  You orc o leader. < NGUERESRSRBISTEI ¥ou ars brave. perfect, The chocolate was melied | | Yhen Mason (Nanny's dog) had the first goal. T was saying inside tiny scope and when you
tried to play with Tanky he had myself “we might win this’ look intoit you see the
T e o saoungtiaimgnos st 3§ pitureand ver ime ook
comining the sy ymom o [l 1ot Ol initeminds me of my
not want a puppy I thought, then 101 Twas now tinking tomyser [ 2M32ing family and how
Why cid she get one then? hat g ncmyset, Son fter much T love them. it so T got
S0 e o Sy the other team scored their first another chance to keep this
actualy vanta puppy?” goal, ey scorec anathergoal 1 || one and this time T was
“No,actualy Nany overheard B o ot 5o confdent about ‘more mature so Tknew I
ey erc oog oo, [ g on. s s [ wouldnot et because
exchedy, ::>V2‘“fa:: ;”2‘:(‘;‘12‘;3"’0‘"’ understood it and realized
N how much it meant to me
Happy Halloween! T said now losing. A whie ater the ther
Ithen started walking to the truck. team scored another goal andit The scope was an orange
Itwas cool and soon goingto be Was now 110 3. A few minutes mini telescope of me my
cold. after the other team scored, the grandparents cousins aunts

Were huge and tank was a ltle
puppy:) (L think Nanny could have:
Keptthem apart but,“shhhhh don't
tolher I said that") One time.

‘Once there was a man who lived
alone and always carried a

and the marshmellow was el
toasted. My mom got up and tied
1 { to'scare everyone butit idnt
e “‘i‘ work. She then took pictures of us
‘mﬂl;hu‘.L.‘ s and sady L was time 0 60
home. During the picture  sat next
toMia and Travis. L ked sitting
next to them because they were
trying to make everyone laugh
during the picture.

We'e going to go home, bye
everyone: said my dad.

Bel Air and North Harford Middle Schools, Grade 6



Progress Made: Writing Celebrations HCPS

Patterson Mill and Edgewood Middle Schools, Grades 7 & 8



Program Evaluation CPS

AR R

TEACHER SURVEY DATA STUDENT PRE AND POST
ASSESSMENT DATA



2020-21 Teacher Survey HEPS

. The Units of Study improved my pedagogy in the area of teaching writing. . The Units of Study prlowded me W|ﬂ.1 .resources tolsuppon my writing mstru.cyon such as
. anchor charts, checklists, rubrics, writing progressions, mentor texts, and writing models.
Iore Details
Iare Details
@ Strongly agree 5
Strongly agree 8
@ Agree 6 . '
Agree b
. Meutral 4 .
Meutral 3
@ Disagree 2 .
Disagree 0
@ Strongly disagree 0 *
@ Strongly disagree 0

The Units of Study helped to provide structure to the writing workshop instructional block. The Units of Study implementation in my classroom supported my students' growth as witers

More Detale Iare Details

@ Svonglyagees b @ Strongly agree 5
@ igee 5 @ Agee b
@ Vet i @ Neuiral 5
@ Disagree 0 @ Disagree 1
@ Strongly disagre: 0 @ Suongly disagree 0




2022-23 Teacher Survey HEPS

The Units of Study in Writing helped The Units of Study in Writing curriculum

me develop my writing content provided my PLC or school with the
knowledge and pedagogy in: opportunity to:

Meeting students' 52% Work collaboratively 81%
individual needs as Plan writing instruction for 81%
writers students

Providing explicit writing 59% Reflect on our teaching 75%
instruction and writing instruction
Evaluating writing & 66% Evaluate student writing 59%
providing feedback to and monitor their

writers progress

Standards-based 447, Share writing resources | 78%
teaching

Acquiring & utilizing best 41% 53% teachers felt the WUOS
practice writing strategies supported their students' growth
& methods for instruction as writers.




Narrative On Demand Performance Task  H¢“PS

Narrative Writing Checklist

Narrative Writing

. NOT | STARTING
proms T -
Write a personal narrative that tells a story from your life. Structure
You might tell the entire story or develop a scene more fully. Overall I wrote a story that has tension, resolution, realistic characters, and also conveys anidea, | 0 | O | O
lessan, or theme,
To write this True stary, you'll need to rehearse, write, Lead Iwrote a beginning that not only set the plot/story in motion, but also hinted at the ol o lo
revise, and edit. Write in o way that shows all that you larger meaning the story would convey. It introduced the problem, set the stage for the
K 4 bout rrad 4 ¥ ¥ lesson that would be leamned, or showed how the character relates to the setting in a
NoW GDOUT RATTATIVE WriTing. way that matters in the story.
Transitions I'not only used transitional phrases and clauses to signal complicated changesintime,| | 0| O |0
In P WriEing, make sure vous also used them to alert my reader to changes in the setting, tone, mood, paint of view, or
»e FTing. yeus the time in the story (such as suddenly, unlike before, if only she had known).
Write o be’ﬂi”“iﬁﬂ Use +Paﬁ5i+iow4ihkiﬁ5 words Ending I wrote an ending that connected to what the story is really about. | gave the reader a ol o lo
sense of closure by showing a new realization or insight, or a change in the character/
for your ‘5+opy' to tell v;':ao:\i'n:"l:‘ppahe.d narrator. | might have shown this through dialogue, action, inner thinking, or small

actions the character takes.

Organization | | used paragraphs purposefully, perhaps to show time and setting changes, new partsof | O O
@ the story, or to create suspense for readers. | created a logical, clear sequence of events,
C'?EEQ{? Development
i Elaboration | developed realistic characters, and developed the details, action, dialogue, and internal O O 0
Elaborate to help readers Show what your story is thinking that contribute to the deeper meaning of the story.

picture your story.

e

Il t.
reatly abou Craft | developed some relationship between characters to show why they act and speak as ol o lo

they do. | told the internal, as well as the external story.

I wove together precise descriptions, figurative language, and some symbolism tohelp | 0| O | O
readers picture the setting and actions, and to bring forth meaning.

| used language that fit my story’s meaning and context (for example, different ol o lo
characters use different kinds of language).

Write an ending for Conventions
your 51'01"}-’.. : Spelling I used resources to be sure the words in my writing are spelled correctly.
B Punctuation | | used punctuation such as dashes, parentheses, colons, and semicolons to help me O
m, and Sentence | include extra detail and explanation in some of my sentences.
Structure | used commas and quotation marks or italics or other ways to make clear when ol o lo

characters are speaking.




Narrative Scoring Rubric

Rubric for Narrative Writing—Sixth Grade

CPS

Grade 4
(1 POINT)

Grade 5
(2 POINTS)

21.5FT8

Grade 6
{3 POINTS)

A5PTS

Grade 7
{4 POINTS)

SCORE

STRUCTURE

overall

The writer wrote the important
part of an event bit by bit and
toak out unimportant parts.

Mid-
lewel

The writer wrote a story of an
important moment. It reads like 2
story, even though it might be a
true account.

Mid-
level

The writer wrote a story that
has tension, resolution, and
realistic characters, and also
conveys an idea, lesson, or
theme.

Mid-
level

The writer created a narrative that
has realistic characters, tension,
and change, and that not anly
conveys, but also develops an
idea, lesson, or theme.

Lead

The write wrote a beginning in
which she showed what was
happening and where, getting
readers into the world of the
story.

Mid-
level

The writer wrote a beginning in
which she not only showed what
was happening and where, but
also gave some clues to what
would later become a problem for
the main character.

Mid-
level

The writer wrote a
beginning that not only set
the plot/story in motion,
but also hinted at the larger
meaning the story would
corvey. It introduced the
problem, set the stage for
the lesson that would be
learned, or showed how
the character relates to
the setting in 2 way that
matters in the story.

Mid-
vl

The writer wrote 2 beginning that
niot only sets the story in mation,
it also grounds it in a place or
situation. It includes detzils that
will later be important to the
story. These details might point to
the central issue or conflict, show
hiow story elements connect, or
hint at key character traits.

Transitions

The writer showed how much
time went by with words and
phrases that mark time such as
Just then and suddenly (to show
when things happened quickly) or
after 2 while and a little later (o
show when a little time passed).

Mid-
lewel

The writer used transitional
phrases to show passage of time
in complicated ways, perhaps

by showing things happening at
the same time (meanwhile, at
the same time) or flashback and
flash-forward leady that moming,
three hours later).

Mid-
level

The writer not only used
transitional phrases

and clauses to signal
complicated changes in
time, she also used them to
alert her readers to changes
in the sstting, tone, mood,
point of view, or time in
the story (such as suddendy,
unfike before, if only she
had known).

Mid-
level

The writer used transitional
phrases and clauses to connect
what happened to why it
happened (i he hadn't .. . he
might not hawe, becawse of,
although, little did she know
that).




Narrative Scoring Rubric (con't.)

HCPS

Grade 4 Grade 5 Grade 6 Grade 7
(1 POINT) 1.5PTS | (2 POINTS) 25PTS | (3POINTS) 3.5PTS | (4 POINTS) SCORE
STRUCTURE (cont.)

Ending The writer wrote an ending that Mid- The writer wrote an ending that Mid- The writer wrote an ending | Mid- The writer gave the reader a
connected to the beginning or the | level connected to the main part of level that connected to what the | level sense of closure by showing
middle of the story. the story. The character said, did, story is really about. clearly how the character or
The writer used action, dialogue, or realized something at the end She gave the reader a sense place changed or the problem
or feeling to bring her story to a that came from what happened of closure by showing a was resolved. If there was no
dose. previously in the story. The writer new realization or insight or resolution, he gave details to

gave readers a sense of closure. a change in the character/ leave the reader thinking about a
narrator. The writer showed central idea or theme.
this through dialogue,
action, inner thinking, or
small actions the character
takes.

Organization | The writer used paragraphs to Mid- The writer used paragraphs to Mid- The writer used paragraphs | Mid- The writer used a traditional—or
separate the different parts or level separate different parts or times level purposefully, perhaps to level slightly modified—story structure
times of the story or to show in the story and to show when show time and setting (rising action, conflict, falling
when a new character was a new character was speaking. changes, new parts of the action) to best bring out the
speaking. Some parts of the story are longer story, or to create suspense meaning of his story and reach his

and more developed than others. for readers. She created a audience.
logical, clear sequence of
events.
TOTAL:
DEVELOPMENT

Elaboration* | The writer added mare to the Mid- The writer developed characters, Mid- The writer developed Mid- The writer developed the action,
heart of her story, including not level setting, and plot throughout this | level realistic characters, and level dialogue, details, and inner
only actions and dialogue but also story, especially the heart of the developed the details, thinking to convey an issue,
thoughts and feelings. story. To do this, she used a blend action, dialogue, and idea, or lesson. He showed what

of description, action, dialogue, internal thinking that is specific about the central
and thinking. contribute to the deeper character. The writer developed
meaning of the story. the setting and the characters’
relationship to the setting.




Narrative Scoring Rubric (con't.)

HCPS

Grade 4 Grade 5 Grade 6 Grade 7
(1 POINT) 1.5P1S | (2 POINTS) 25PTS | (3 POINTS) 3.5PTS | (4 POINTS) SCORE
DEVELOPMENT (cont.)
Craft* The writer showed why characters | Mid- The writer showed why characters | Mid- The writer developed some Mid- The writer developed

did what they did by including level act and speak as they do by level relationship between level contradictions and change in
their thinking. including their thinking and their characters to show why they characters and situations.
The writer made some parts of responses to what happened. actand spe?k as they do. The writer used specific details
the story go quickly, some slowly. The writer slowed down the He told the internal, as well and figurative language to help
The writer included precise and heart of the story. She made less as the external story. the reader understand the place
sometimes sensory details and important parts shorter and less The writer wove together and the mood (making an object
used figurative language (simile detailed and blended storytelling precise descriptions, or place symbolic, using the
metaphor, personification) to and summary as needed. figurative language, and weather, using repetition).
bring his story to life. The writer included precise details some sym.bolism to hel? The writer varied her tone to
The writer used a storytelling and used figurative language so rea.ders picture the setting, match the variety of emotions
voice and conveyed the emotion that readers could picture the actions, and events and to experienced by the characters
or tone of his story through setting, characters, and events. bring forth meaning. across the story.
description, phrases, dialogue She used some objects or actions The writer used language
and thoughts. as symbols to bring forth her that fit his story's meaning

meaning. and context (e.g., different

The writer varied her sentences to c|.1aracters use different

create the pace and tone of her kinds of language).

narrative.

TOTAL:
CONVENTIONS
Spelling The writer used what she knew Mid- The writer used what he knows Mid- The writer used resources Mid- The writer used the Internet and

about word families and spelling level about word families and spelling level to be sure the words in her | level other sources at hand to check
rules to help her spell and edit. rules to help him spell and edit. writing are spelled correctly. spelling of literary and high-
She used the word wall and He used the word wall and frequency words.
dictionaries when needed. dictionaries when needed.




Narrative Scoring Rubric Continved

Grade 4 Grade 5 Grade 6 Grade 7
(1 POINT) 15PTS | (2 POINTS) 25PT1S | (3POINTS) 3.5PTS | (4POINTS) SCORE
CONVENTIONS (cont.)
Punctuation | When writing long, complex Mid- The writer used commas to set off | Mid- The writer used punctuation | Mid- The writer varied her sentence
and Sentence | sentences, the writer used level introductory parts of sentences level such as dashes, parentheses, | level structure, sometimes using simple
Structure commas to make them clear and (one day at the park, ). She also colons, and semicolons to and sometimes using complex
correct. used commas to show when a help him include extra detail sentence structure.
character is talking directly to apd explanation in some of The writer punctuated dialogue
someone, such as “Are you mad, his sentences. sections accurately.
Mom? The writer used commas
and quotation marks or
italics or some other way to
make clear when characters
are speaking.
TOTAL:
Teachers, we created these rubrics so you will have your own place to pull together scores of student Total scare:
¥ b p pull tog

work. You can use these assessments immediately after giving the on-demands and also for self-
assessment and setting goals.

Scoring Guide

In each row, circle the descriptor in the column that matches the student work. Scores in the categories
of Elaboration and Craft are worth double the point value (2, 3, 4,5, 6, 7, or 8 instead of 1. 1.5, 2, 2.5, 3,

3.5, or 4).

Total the number of points and then track students’ progress by seeing when the total points increase.

If you want to translate this score into a grade, you can use the provided table to score each student on a

scale of 0-4.

Number of Points | Scaled Score
1-11 1

11.5-16.5 1.5

17-22 2

225-27.5 25

28-33 3

33.5-385 35

39-44 4




Performance Task Writing Data: Narrative HPS

2022-23 HCPS Sixth Grade Narrative Writing Pre & Post Assessment
% of Students Meeting/Exceeding Expecations
100% —
0% +
80% +
0% +
53.53%
60% 1 (n-Size 244)
0% +
40% +
0% +
20% +
i 9.4%
10% (n-Size 245)
0% | I
Pre-Assessment Post-Assessment
(Oct 6 - Nov 30) (Oct 6 - Nov 30)

North Harford, Bel Air, and Edgewood Middle Schools, Grade 6



Argument On Demand Performance Task & Student Checklist

Frompt:

Arqument Writing

Think of an issue that you khow and can argue well. You will
write your claim and support it with reasons and evidence. When
you do this, draw on everything you know about the genre. You
may wse any ressarch, notes, or texts if that is wseful.

You'll need to rehearse, write, revise, and edit. Write in a way
that shows all that you know about argument writing.

Argument Writing Checklist

Structure

| emplained the: iopsciiet and stabed out 3 position That <an be supporied by 2 vty
of mystwerThy scaufces. Each part f my Dt helped bulid my argument, and ksd 10 3
tondirion

g

| wrote an introduction B0 inbemes? readers and help Biem understand and care about 3
topic or et | Mought backwards betwesn e plece and the infroduction i make sre
that the infroducson i wen e whoie

Wt oty did | chearty stabe my claies, | atso fobd oy readers how my fext would unfold

L omabobi o

T used trarsitions s help reacers Unerstad howw the BTerest parts of y piece Bt
anpumst.

T usad tramsitions: b heip connect laamis, reasons, and pwidence, and b mply

FelaBORipE Soch 35 when Muaterial exemgiier, 0kt oo o, simila 1o, explains s

eyl of, oF ORI, | UGE TGRS Sach a5 Ry Mstance 4 aiVion, o eason,

Hrthermare, Jtentien 1, Ehf edence Suqgests, a0 Ihes we CAn Sy Thal.

It oy conchvsion, | reitstéd Bie impoitant peint and offered 3 final insight o
implication tor rmasers to comder. The nding siengTiensd the overall argament.

evidente.

]
2=

=S

£E%

In your W.r'rl"iqg, Write an introduction. State your opinion
make Sure you: or elaim.
‘ ane
Give reasens and Organize your writing. Ackngwledge

counterclajms.

-

| prganied my aigumnt isfo uechon: | amanged neasons and evidence purposely,
SUNCE'Y VRACHH BOAR O (1000 0 (W 0 O,

The v of e sactors 2nd e Mmal StRchae o &3ch sectien mage snse

Devilapment

Use transitionlinking
words.

Write a conehusion.

N/

| ingiudid and amanged 3 ety of evdence such 35 1, quotation, exampis, and
definimorns.

1 wsed] tusted soureces 30d infarmation from Expert 30 gave Me Soues el

I work 1 Expla how The reasons 2 eshence | Gave supponed my cammi)
a0 sirengmened My arament, To 02 s | may hane tefered o earier parts of my
e, Sarmmaiized backipeund informaton, rafsad questions, of Righlated possitle
implications.

oo

| s e wvoe CarEuly U SUBSRE My AFguUSMEnt a0 1 vt e 6N iy fedded

T warked o nclebe encrete detal, comparians, andlor mages b ey oy eas,
ol vy agrament, and eep my reader Engaged.

Wi fosciessary, | explaingd RS 10 Feaders, pruidig defnitions, Contest Cues, of
puarenthetical explanaio.

| Mad oy plece sound sertocs

o|l o] o|ao

ol o| ojo

o| o o|lo




Grade 4 Grade 5 Grade 6 Grade 7
(1 POINT) 1.5PTS | (2 POINTS) 25PTS | (3 POINTS) 35PTS | (4 POINTE) SCORE
STRUCTURE
Overall The writer made a daim about Mid- The writer made a claim or thesis Mid- The writer explained the topic/text | Mid- The writer laid out a well-
a topic or a text and tried to level on a topic of text, supported level and staked out a position that level supported argument and made
support his reasons. it with reasons, and provided can be supported by a variety of it clear that this argument is part
a variety of evidence for each trustworthy sources. Each part of of a bigger conversation about
reason. the text built her argument, and a topic/text. He acknowledged
led to a conclusion. pasitions on the topic or text
that might disagree with his own
position but still showed why his
position makes sense.

Lead The writer wrote a few sentences Mid- The writer wrote an introduction Mid- The writer wrote an introduction Mid- The weriter interested readers in
to hook her readers, perhaps by level that led to a claim or thesis and level to interest readers and help level his argument and helped them to
asking a question, explaining qot his readers to care about his them understand and care about understand the backstory behind
why the topic mattered, telling opinion. The writer got his readers & topic or text. She thought it. He gave the backstory in a way
a surprising fact, or giving to care by not only including a backward between the piece and that got readers ready to see his
background information. cool fact or jazzy question, but the introduction to make sure that paint.

The writer stated her claim. also by telling readers what was the introduction would fit with The writer made it clear to readers
significant in or around the topic. the whole. what his piece would argue
The writer worked to find the Naot only did the writer dearly and forecasted the parts of his
precise words to state his daim; state her claim, she also told argument.
he let readers know the reasons her readers how her text would
he would develop later unfold.

Transitions The writer used words and Mid- The writer used transition words Mid- The writer used transitions to Mid- The writer used transitions to link
phrases to glue parts of his piece | level and phrases to connect evidence level help readers understand how level the parts of her argument. The
together. He used phrases such back to her reasons using phrases the different parts of his piece fit transitions help readers follow
as for example, another example, such as this shows that . . . together to explain and suppart from part to part and make it
one time, and for instance to The writer helped readers follow his argument. dear when she is stating a claim
show when he was shifting from her thirking with phrases such The writer used transitions to help or counterclaim, giving a reason,
saying reasons to giving evidence as another reason and the most connect claim(s), reasans, and evi- or offering or analyzing evidence.
and in addition to, also, and important reason. She used dence and to imply relatianships, These transitions include terms
anather t shaw when he wanted phrases such as conseguently such as when material exempli- such as the text states, as, this
to make & new point. and because of ta show what fies, adds to, is similar to, explains, means, anotfer reason, some

happened. is a result of, or contrasts. The people may say, but, nevertheless,
The writer wsed words such a5 writer used transitions such as for and on the other hand.
specifically and in particular to be instance, in addition, ane reason,
mare precise. furthermare, according to, this

evidence suggests, and thus we

can say that.
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Argument Scoring Rubric Continuved

Grade 4 Grade 5 Grade 6 Grade 7
(1 POINT) 15815 | (2 POWNTS) 25PTS | (3 POINTS) I5PTS | (4 POINTS) SCORE
STRUCTURE (cont.)
Ending The writer wrote an ending for Mid- The writer worked on a conclusion | Mid- In the conclusion, the writer Mid- In his conclusion, the writer
her piece in which she restated level in which he connected back to level restated the important points level reinforced and built on the main
and reflected on her claim, and highlighted what the text and offered a final insight point(s) in & way that made the
perhaps suggesting an action or was mainly about, not just the or implication for readers to entire text a cohesive whole. The
response based on what she had preceding paragraph. consider. The ending strengthened conclusion reiterated how the
written. the overall argument. support for his daim outweighed
the counterclaim(s), restated the
main points, responded to them,
or highlighted their significance.
Organization | The writer separated sections of Mid- The writer grouped information Mid- The writer organized his argument | Mid- The writer purpasely aranged
information using paragraphs. level and related ideas into paragraphs. | level into sections: he arranged reasons | level parts of her piece to suit her
She put the parts of her writing and evidence purposefully, purpose and to lead readers from
in the order that most suited her leading readers from one claim or one claim, counterclaim, reason, or
purpase and helped her prove her reason to another. peece of evidence to another.
reasons and claim. The order of the sections and the The writer used topic sentences,
internal structure of each section transitions, and formatting
made sense. (where appropriate) to darify
the structure of the piece and to
highlight her main points.
TOTAL:

PS




Argument Scoring Rubric Continuved

Grade 4 Grade 5 Grade 6 Grade 7
(1POINT) 15PTS | (2 POINTS) 25P1S | (3 POINTS) 35PIS | (4POINTS) SCORE
DEVELOPMENT
Elaboration® | The writer gave reasons to Mid- | The writer gave reasons to Mid- | The writer included and arranged | Mid- The writer included varied kinds of
support her opinion. She chose level support his opinion that were level a variety of evidence such as level evidence such as facts, guotations,
the reasons to convince her parallel and did not overlap. facts, quotations, examples, and examples, and definitions. He
readers. He put them in an order that definitions. analyzed or explained the reasons
The writer included examples he thought would be most The writer used trusted sources and evidence, showing how they
and information to suppart her convincing. and information from experts and fit with his claim(s) and built his
reasons, perhaps from a text, her The writer included evidence such gave the sources credit. argument.
knowledge, or her life. as facts, examples, quotations, The writer worked to explain how The writer consistently
micro-staries, and information to the reasons and evidence she incorporated and cited trustworthy
support his claim. gave supported her claim(s) and sources.
The writer discussed and strengthened her argument. To do The writer wrote about another
unpacked the way that the this the writer referred to earlier possible position or positions—a
evidence went with the claim. parts of her text, summarized different claim or claims about
background information, raised this subject—and explained why
questions, or highlighted possible the evidence for his position
implications. outweighed the counterclaim(s).
The writer worked to make his
argument compelling as well as
understandable. He brought out
why it mattered and why the
audience should care about it.
Craft* The writer made deliberate word Mid- The writer made deliberate word Mid- The writer chose his words Mid- The writer used words
choices to convince his readers, level choices to have an effect on her level carefully to support his argument | level purposefully to affect meaning
perhaps by emphasizing or readers. and to have an effect on his and tone.
repeating words that would make The writer reached for the precise reader. The writer chose precise words
his readers feel emotions. phrase, metaphor, or image that The writer worked to include and used metaphors, images, or
If it felt right to do so, the writer would convey her ideas. concrete details, comparisons, comparisons to explain what she
chase precise details and facts to The writer made choices about and/or images to convey his ideas, meant.
help make his points and used how to angle her evidence to build his argument, and keep his The writer included domain-
figurative language to draw the support her points. reader engaged. specific, technical vocabulary
readers into his line of thought. When it seemed right to do se, When necessary, the writer relevant to her argument and
The writer made choices about the writer tried to use a scholarly explained terms to readers, audience and defined these when
which evidence was best to voice and varied her sentences to providing definitions, context appropriate.
include or not include to support create the pace and tone of the dlues or parenthetical The writer used a formal tone, but
his points. different sections of her piece. explanations. varied it appropriately to engage
The writer used a convindng tone. The writer made his piece sound the reader.
serious.
TOTAL:




Argument Scoring Rubric Continuved

Grade 4 Grade 5 Grade 6 Grade 7
{1 POINT) 15PTS | (2 POINTS) 25PTS | (3POINTS) 35PTS | (4POINTS) SCORE
CONVENTIONS
Spelling The writer used what she knew Mid- The writer used what he knew Mid- The writer used resources to be Mid- The writer matched the spelling of
about word families and spelling level about word patterns to spell level sure the words in her writing level technical vocabulary to that found
rules to help her spell and edit. correctly and he used references were spelled correctly, including in resources and text evidence.
She used the word wall and to help him spell words when returning to sources to check He spelled material in citations
dictionaries to help her when needed. The writer made sure to spelling. carrectly.
needed. correctly spell words that were
important to his topic.
Punctuation When writing long, complex Mid- The writer used commas to set off | Mid- The writer used punctuation such Mid- The writer varied her sentence
and Sentence | sentences, the writer used level introductory parts of sentences level as dashes, colons, parentheses, level structure, sometimes using simple
Structure commas to make them clear and (At this time in history, .. .). and semicolons to help him and sometimes using complex
correct. The writer used a variety of include or connect information in sentence structure.
The writer used periods to fix his punctuation to fix any run-on some of his sentences. The writer used internal
run-on sentences. sentences. The writer punctuated quotes and punctuation appropriately within
The writer used punctuation to citations accurately. sentences and when citing
cite her sources, sources, including commas,
dashes, parentheses, colons, and
semicolons.
TOTAL:
Teachers, we created these rubrics so you will have your own place to pull together scores of student Total score:
work. You can use these assessments immediately after giving the on-demands and also for self- f . . .
assessment and setting goals. If you want to translate this score into a grade, you can use the provided table to score each student on a
scale of 0-4.
Scoring Guide
Number of Points | Scaled Score
In each row, circle the descriptor in the column that matches the student work. Scores in the categories -1 1
of Elaboration and Craft are worth double the point value (2, 3, 4,5, 6, 7, or 8 instead of 1. 1.5, 2, 2.5, 3, 115165 s
3.5, or 4). 17-22 2
Total the number of points and then track students’ progress by seeing when the total peints increase. 225-275 25
28-33 3
335-385 35
39-44 4




Performance Task Writing Data: Argument HCPS

2022-23 HCPS Sixth Grade Argument Writing Pre & Post Assessment
% of Students Meeting/Exceeding Expecations
100% +
0% +
80% +
0% +
59.7%
60% 1 (L'l'SiZE 211}
0% +
40% +
0% +
19.8%
m 1 (D'Size 2{]?}
10% +
0% -
Pre-Assessment Post-Assessment
(Dec5 - Jan 31) (Dec 5 - Jan 31)

North Harford, Bel Air, and Edgewood Middle Schools, Grade 6
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HCPS

English English
Period Language Language
Middle SChOOl |nnovati0n AmT:ithir Aruf;-:htr
1 Planning Planning
2 Reading

* Increasing minutes at the middle school
level for literacy. 3 Writing

. . Reading
* 90 minutes of Language Arts Daily

Instruction (45 minutes for reading and 45
minutes for writing)

* A structured curriculum to support the
instructional block




COLLECTION1

PERFORMANCE TASK A

Write a Short Story g

W 38-8 W NanEmEs.

Short stories such as "Rogue Wave" often present characters that W 4 Producs oiesr ad
A cohsrant writing

take bold actions in order to overcome great challenges. In the [ —

following activity, you can use "Regue Wave™ and other texts in ‘strengthen wrtting.

the collection as models for writing your own short story in which W 10%rhs rutsy
a main character or characters take bold actions in the face of a
seemingly overwhelming challenge.

A successful short story narrative

sequence
lows from the story events and
age, about life

Use the annotation
ol iny

reBook 1o

Establish Story Elements A short story is a narrative that =

describes experiences and events that you imagine. Plan the -
. t2inciude Save
characters and events of your story by following these steps. each detail to your
natebook:

* Brainstorm ideas for your characters. What does your ma

ACADEMIC
VOCABULARY
As you plan, write,
and review your
draft, try to us= the
academic vocabulary
words.

aspect
cultural
evaluate
resource
tat

List Plot EventsrFilouta plot diagram to plan your story.
the exposition to introduce the cha
conflict.

na,

where the suspense comesc & pea k"_'r’C urchara

o overcome the challenge.

-paced sto

ns smoothly from one ev to the next.

Climax

Falling Action

Rising Action R
Resolution

Expaosition
Decide on a Point of View Think about the point of view

you want to use in your narrative. Consider how you want the
story narrated.

Consider Your Purpose and Audience who will read or
listen to your short stary? What effect do you want the story to

have on readers? Do you want simply to entertain them? To inspire

them? To make them think? Keep the audience and purpose in

mind as you prepare to write.

£




CONNECTION

Writing Units of Study

MINILESSON

Imagining Stories from Everyday Moments

@ COACHING

Tell students know a lot iters, and remi

lot about writing.

e, gl g ook cvsthe quickonemands you e yesrd. Thy o e bothexce and

[

526 wiiters You ks

Becase today’s sesson launches your writing
werksiop for th e you o ooy expancds
Jar beyond your teaching poin. Yes, you wamt
1 teach seudents how o gatherideas or fction,

bow o caft 2 ight pesona rarate. ut |0 koo o kg 0y atereachesa o you it you o

but above all, you want o rally their excite

19,100,

mn e

1 lezned forward and made eye contact with each one of my newly minted seventh-graders scattered across ch
benches, and patches f floo n our meeting are2.“But you can also see how that mgm terity a witing teacher, can't

you? Because you alrea

e o bring my A-game

bring ll

Name the teaching point.

“Thisis an important day in your ives as writes.You're about 1o start gathering and sifing though ideas fr stories.

and | ¥ . high-evel ones”

v ype

for fiction by i t

TEACHING

Share how you came to realize that fiction writers get their ideas from real lfe, drawing on a couple of

published authors” inspirations.

“Let me tell you a secret. When | was in seventh grade, | decided | wanted to wite ficton. The school | went to cdn't
have 2 regular wriing workshop, so my notion of ealiz
ficton witers ust looked up at the clouds and imagined make-believe stories about excting adentures and heat- to encourage

breaking crams.

their own lves.”

how ficton writers worked came from

SESSION T IMAGINING STORIES FROM EVERYDAY MOMENTS.

don't
already know! | decided that the best way to do that euldbe forus 0 Laep it et i THs wa you

g, witers get ideas

my imagination. | thought =

et for writing—which includes fotering a
areal

yomrselfincluded ) writes together, embrking

ona journey of exploraton and learning. And

" ofcours, o want o lay the grounduork for a
I L oductesworhop, uhich meoms impatng,
whether explicitly o implicity the rituals and
voutines that will carry yors through he year
Many of your students will come 1o you with
of experience with writing workshap, but

others will ned o learn quickly whatyour var.
ious rolesare during a minilesson and inde
demt writing, conferences, and swall groups.

Sharing stores of myself as a writer, whether
they are from past or present, i ritcal means
fevping s and de loing acomnm
iy of writers. The more I share my real-Ife
writing strugales and succeses, the more likely
kids are 4o share their own wriing stories—
which soom enanugh will also make them more
apt 10 scc themselves as wriers. Sharing sories
of oy writng ife suppots wore specifc ainrs, as
well Forexampl, when el an“T-used-to-but-
siary as | do here, it is pcally
wdents who identify with my old
way of thinking 1 evsbrace e thinkinn

Learning Progression for Narrative Writing

Narrative Writing

Afteracknowledging what the stu

g well,you mightsay

Leave thewriterwith.

Structure and Cohesion
The writer is new to the writing work-
shop o this particular genre of writing.

This wrter struggles because narative s 2 new
geneefo her—ar <he b been taught o write in
Ways that are diferent than those you are teach-
ing. She may displaycertain il sets e, theabi-

g ard uosed and s oy domited oy
oryel

Someone famously once sai, ~You can't it a target f you don't
know what tha arget i This i espeialy ruefor writers. Ty can't
wite well they con't have 3 vison,  mental picture, of what they
Hope t0 produce. Today | want t teach youthat one way witers earn
witng
tets. Ty read a mentor text once, enjoying it a5 a tory. Then, they
tead it agai, s ime asking, *How does this kind of stoy seem to
907" They labelwhat they notice and then ty it nthir own wiing.

Witers use mentor texs (o hep them imagine

what they hope to wrte Th

= Read the text and enjoy it a5 2 good sory.

= Reread the et and ask, “How does this kind
ofstoy seemt0 go?*

= Amotate what they notice (i an be helpfl to
do ths right on the text with arrows painting
1o the arious things you seel)

= Ty 10 do some of what they noticed in their

The student seems to paragraph ran-
domly or not much atall.
When you read this writer' pece, you are sruck

When | frst read your piece, | was struck by llth beautful witing
you have. Once n a whie, though, fel ke | could't enjoy what you
were atiempting 0 do as  witer (perhaps point to 2 pariular place
where the wier or show  time change), be

paragaphing i haphszard ways, a5 i he knows
he should be creating paragraphs but does not
Know why o when. Alemativly ths wier may
ot paragraph often encugh, making the piece
of writing dificult o fllow. Regardiess of the s-
sue its el that hisstudent would beneft rom
learning about some o the reasons narative wit-
ers pararagh and then tying out 3 few diferent
oun witing.

cause you 't use paragraphs. It can be hard for a eader to take
in all tha we do as witers,and paragraphs act ke signals that say
b 4

ake 2 new paragraph here:
= Ve important part needs emphasis
o New event
 Newtime
o Newplace

atewof
paraqraphs. Specical, wiiers often STr new paragraphs when 2
new event s stating, when theirstory i switching 10 3 new time or
place, when  new character speaks,or when  very important part
needs to be emphasized.
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General Information »

UNIT 1: Writing Realistic Fiction: Symbolism, Syntax, and Truth »

UNIT 2: Writing About Reading: From Reader's Notebooks to Companion Books  »

UNIT 3: The Art of Argument: Research-Based Essays »

IF... THEN... Curriculum  »

A Guide to the Writing Workshop: Middle School Grades »

WRITING PATHWAYS: Performance Assessments and Learning Progressions, 6-8

>

Spanish Language Resources




Cost for 2023-24 HEPS

Aberdeen Middle School $1,956.27
Havre de Grace Middle School $1,343.02
Swan Creek School $729.77

Fallston Middle School $1,956.27

Southampton Middle School  $1,956.27

Total cost: $7,941.60




Professional Development Plan HCPS

The RELA Office Supervisors, Curriculum
Specialist, and priority school Literacy
Specialists will support 7t grade ELA
teachers across all middle school team:s.

Support will be provided through
instructional planning, demonstration

lessons, co-teaching, and coaching.

Professional development will be provided
during pre-school meetings, department
meetings, county-wide professional
development, and school-based PLCs.




Program Evaluation for 2023-24 HCPS

{ 'Teacher survey data

{ Pre and post writing assessment data

£ MCAP writing subscores

{ Instructional walkthroughs at all middle schools

{ Community feedback



Edgewood Middle School

| want to be a writer! I want my work to be taught in schools for years. Like
Edgar Allen Poe and William Shakespeare. | want to be creative and use lots of
word available in many languages. [ want to be eloquent with words like my
great grandfather who was a great philosopher of his time in the 60s.

But here [ am.

Searching through the internet, trying to find inspiration from flickering videos
on social media platforms because I have no words! I know words, I can read
words, I can hear words I can understand words but have no words for that
blank paper glaring at me ever so bright white, - right in front of me. It’s
blinding and yet I still have no words.

But here I am.

Picking up that virtual pen of mine and pushing these words on the glaring ever
so bright white paper.

Is it ever getting darker? Do I need to use the thicker marker? Does it need to
rhyme, or should I just let it shine? A poem is not always a rhyme, and I

am running out of time.

I have no words.



Request HCPS

The Reading, English and Language Arts Office
requests that the Units ot Study in Writing for the 2023-
2024 school year be expanded to the following middle

schools 1n seventh grade:

* Aberdeen Middle School

* Fallston Middle School

* Havre de Grace Middle School
* Southampton Middle School

* Swan Creek School



Questions HEPS
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